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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (for the 2022 to 2023 academic 
year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Davison CE High School 
for Girls 

Number of pupils in school  1328 

Proportion (%) of pupil premium eligible pupils 15% 

Academic year/years that our current pupil premium 
strategy plan covers  

2021/22 

2022/23 

2023/24 

Date this statement was published Dec 2022 

Date on which it will be reviewed Dec 2023 

Statement authorised by C Keating 

Pupil premium lead H Fox 

Governor / Trustee lead J Waters 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £191,515 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£52,373 

Total budget for this academic year 

 

£243,888 



 

2 

Part A: Pupil premium strategy plan 

Statement of intent 

As a school we are committed to supporting our students to achieve their best possible 

outcomes no matter what their background. The Davison core values underpin our 

Pupil Premium Strategy to help and inspire students to thrive, flourish and achieve.   

We believe that all our children should have opportunities to succeed no matter what 

challenges they may face and strive to do all we reasonably can to ensure that they 

leave us as successful and well-rounded young people; having been supported and 

guided to develop the skills, confidence and self-belief to reach their full potential. 

By encouraging positive attendance and providing high quality teaching and learning 

through ‘Excellence every lesson’, we will offer a wide and varied curriculum which is 

accessible, challenging and supportive. Maximising, not limiting, the possibilities for our 

young people. 

Through regular assessment and monitoring of progress, appreciating and 

understanding the individual needs of the student, we will tailor our support and 

intervention as detailed below, for the most effective impact on closing the 

disadvantage attainment gap. 

Our aim is to embed a committed approach, that is understood and adopted by all,  

Pupil Premium Funding = Priority Pupil 

• Priority for Providing 

• Priority for Participation 

• Priority for Progress 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The maths attainment of disadvantaged students is generally lower than that of 
their peers.   

KS3 end of year age expectation data highlighted that significantly more disad-
vantaged students had a performance judgement ‘below expectation’ than their 
peers. 15% of Yr8 disadvantaged students and 11% of Yr9 compared to 3% of 
the non-disadvantaged cohort.   

Disadvantaged students did not then go on to perform as well as the peers in 

KS4 – disadvantaged students Maths subject P8 score -0.17 vs 0.37 for their 

non-disadvantaged peers.  And for those high attaining students, 15.3% of stu-
dents eligible for PP achieved grade 7+ vs 27.2% of their peers. 

2 KS3 FFT data highlights that whilst disadvantaged students joining Davison in 
the middle attainment ‘bracket’ compare favourably to their non-disadvantaged 
peers, there are significantly more lower attaining students; with the relative 
lower and higher ‘brackets’ being the inverse of one another compared to stu-
dents not eligible for PP. Overall our disadvantaged students join with lower at-
tainment results and there is a consequential expected outcome gap. 

Our assessments indicate that reading comprehension of disadvantaged children 

is generally lower than their peers. This impacts their progress in all subjects. 

3 Students eligible for PP at Davison historically have lower mean attendance than 

the whole school target of 95.5%.  

 

In 2021/22 the overall attendance for disadvantaged learners was 87.58% vs 

whole school 91.86%.  Attendance figures were lower than in the previous years 

with COVID still having an impact, pre-pandemic initiatives were narrowing the 

attendance gap.  

 

There is a direct correlation between attendance and attainment. 71% of our 

students with 95% attendance or more achieved grade 4 or above in Maths and 

English, compared to only 41% of students achieving the same grades with 90% 

attendance or below. 

Absenteeism is a significant factor that negatively impacts disadvantaged 

students’ progress.  

4 The wellbeing of some of our students (and families) continues to be significantly 
impacted by the pandemic and subsequent school closures, with many being 
affected by social and emotional issues, such as anxiety, depression (diagnosed 
by medical professionals), low mood and self-esteem.  Students have struggled 
to adjust and return to school, expressing feelings of being overwhelmed by the 
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pressures of recouping lost learning and the prospect of exams. Disadvantaged 
students have been particularly affected. 

An increased wellbeing provision is being provided via an in-school counsellor 
and a programme of initiatives and courses – referrals and take-up for disadvan-
taged and vulnerable students, across all year groups, is as a percentage, sig-
nificantly higher than their peers. Greater numbers of students, with increased 
levels of need, are accessing more mentoring support and nurture time from our 
pastoral team. 

Many more students have needed managed timetables to support their return to 
school and in extreme cases, students are accessing alternative learning provi-
sions. 

5 We have identified that a small number of students eligible for PP lack the skills 
to support their self-regulation and associated behaviour is having a detrimental 
effect on progress due to higher rates of fixed term suspensions issued in com-
parison to non PP students. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among 
disadvantaged students across 
the curriculum at the end of 
KS4, with a focus on Maths 
and the outcomes for our high 
attaining disadvantaged 
students. 

Students eligible for pupil premium funding will achieve a 
positive progress 8 score. 

Improved reading outcomes 
among disadvantaged students 
– focus across KS3. 

 

Improved outcomes of disadvantaged students and 
narrowing of the attainment gap, demonstrated by: 

• STAR reading tests 

• Accelerated Reading Programme – quizzing and 
engagement 

• Engagement in reading activities within lessons 

• Progress recorded and assessed by teachers in a 
range of appropriate reading skills  

Students eligible for PP to 
attend regularly and to target 
the persistent absence gap 
among our disadvantaged 
students to achieve and 
sustain improved attendance 
for all. 

To reduce the number of persistent absentees among stu-
dents eligible for PP and the attendance gap between dis-
advantaged students and their non-disadvantaged peers to 
3%, with the aim that this narrows/tapers to 1% over the 
next 3 years.  Maintaining an overall percentage attend-
ance above the national average for disadvantaged stu-
dents.  

To achieve and sustain 
improved wellbeing for all 
students, particularly those 

Sustained high levels of wellbeing demonstrated by qualita-
tive data from: 

• student voice 
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who are disadvantaged and 
encourage greater 
opportunities for involvement 
and belonging. 

• student and parent surveys 

• staff observations 

• professional feedback/reflection 

A significant increase in participation in enrichment 
activities, particularly among disadvantaged students.     

Improve the self-regulation 

skills of our disadvantaged 

learners and reduce the 
number of fixed term 
suspensions. 

 

Observations and student attainment will show that: 

• students show greater awareness and take responsibil-
ity for their learning 

• improved Attitude to Learning and engagement in les-
sons 

• a reduction in the number of fixed term suspensions. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £81,223 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Continue to review and 
enhance our Teaching 
and Learning policy for 
‘Excellence every 
lesson’ and develop a 
specific Reading policy. 

Key reading principles 
will be embedded as 
explicit strategies to use 
in the classroom to 
improve literacy, reduce 
the vocabulary/word gap 
and improve student 
outcomes and 
attainment. 

Support the School 
Improvement Group, 
made up of staff with 
dedicated PM targets to 
improve literacy and 
reading, across a range 
of disciplines with 
training and release 
time. 

Improving reading and literacy in all 
subject areas in line with 
recommendations in the Department for 
Education (DfE) ‘Now the whole school 
is reading’: supporting struggling readers 
in secondary school guidance 

 

 

 

 

 

 

 

 

 

 

 

 

 

2 & 1 
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Reading sharing walks 
to evaluate use of the 
following strategies: 

• Atos – 
Accelerated 
reading scheme 

• Context – 
(Capital Culture) 

• Vocabulary – 
(Matthew Effect) 

• Prediction 

 

myON – online library – 
to support whole school 
extended reading and 
reading for pleasure at 
home. 

All departments to 
complete PP diagnostic 
activities and develop a 
departmental plan 
‘through the lens of a 
disadvantage student’. 
Disadvantage to be a 
priority focus for 
monitoring of progress 
for targeted intervention 
and support. 
Development of the 
curriculum; mapping 
and sequencing and 
‘inclusion’ through 
opportunities for cultural 
capital. 

The employment of key 
teaching and learning 
strategies which 
especially support 
disadvantaged learners 
by increasing staff 
training opportunities to 
explore pedagogy that 
is impactful through 
CPD and the in-house 
Coaching Pathways 
programme; in line with 
The Education 
Endowment Foundation 
EEF toolkit. 

In-house FROG 
dedicated pages to 
share reading, 
information and 

Diagnostic activities can provide reliable 
insights into the specific strengths and 
weaknesses of each student to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction, with a particular 
emphasis on the impact for our 
disadvantaged students. 

 

 

 

 

 

 

Teaching metacognitive strategies to 
students can help students become 
more independent learners. There is 
particularly strong evidence that it can 
have a positive impact on maths 
attainment.  

In line with The Education Endowment 
Foundation EEF toolkit the following 
classroom strategies add significant 
progress especially:  

• Feedback +6 months 

• Metacognitive and self-regulation 
skills +7 months 

 

 

 

 

1 & 2 
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strategies to support 
disadvantaged students. 

Continued development 
of student 
profiles/provision maps 
– to ensure the needs 
of the individual child 
and any 
barriers/challenges they 
may face are 
understood by all and 
appropriate support 
tailored to meet needs 
– SEND and 
disadvantaged students 
as a priority. Enhance 
with targets and 
intervention support 
shared with all. 

Know and understanding pupils and 
their influences is key and the number 1 
recommendation in The Education En-
dowment Foundation Improving Behav-
iour in schools report 

1, 2, 3 & 4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £88,545 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Raising Attainment Coach - 
Maths 

In line with The Education 
Endowment Foundation (EEF) toolkit, 
small group tuition has an average 
impact of four months’ additional 
progress over the course of a year. 
Our full time Maths Raising 
Attainment Coach supports students 
with learning gaps through small 
group extra intervention sessions and 
in-class support, across all key 
stages. Also providing additional 
structured support to students in their 
‘Study Plus’ sessions. 

1 

Raising Attainment Coach - 
English 

In line with The Education 
Endowment Foundation (EEF) toolkit, 
small group tuition has an average 
impact of four months’ additional 
progress over the course of a year. 
Our full time English Raising 
Attainment Coach supports students, 
focusing on key language skills, 
through small group extra 
intervention sessions and in-class 
support, across all key stages. Also 

2 
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providing additional structured 
support to students in their ‘Study 
Plus’ sessions. 

Reading support initiatives: 

• Purchase reading 
books for 
disadvantaged 
students to read at 
home 

• Immersive 
supported 
DEARtime reading  

• Technology/software 
to support reading – 
extend the reach of 
Lexia Reading 
programme 

• Parent/carer 
workshops for 
increased 
engagement and 
understanding of 
how to support 
reading 

Reading comprehension strategies 
can have a positive impact on 
students’ ability to understand a text, 
and this is particularly the case when 
interventions are delivered over a 
shorter timespan: 

Reading comprehension strategies | 
Toolkit Strand | Education 
Endowment Foundation | EEF 

 

 

Department for Education (DfE) 
‘Research evidence on reading for 
pleasure’ May 2012 updated and 
supported by Ofsted and ‘The reading 
framework’ July 2021 
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Yr11 Exam Support 

• Timetabled revision 
sessions from SPR1 

• Staffed P6 
Homework room  

• Saturday session for 
Practical Subject 
Catch up 

• Easter Revision 
sessions 

Identified students will be targeted for 
specific support, including mentoring 
by senior members of staff in the build 
up to exams. Promoting and 
encouraging personal development 
and boosting self-confidence and 
motivation for learning. 

1 & 2 and 3 & 4 

External provision Alternative Education Provisions are 
provided/supported where needed for 
the small number of students unable 
to attend mainstream provision.  
Enabling all students to access 
education. 

1 & 2 and 3 & 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £74,120 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
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Adopt principles of good 
practice set out in 
Department for 
Education’s (DfE’s)  
Working together to 
improve school 
attendance guidance 

Pupil Premium team to 
work in collaboration with 
pastoral and attendance 
colleagues to monitor and 
target any disadvantaged 
student absent. 

Drive attendance 
initiatives, including KS4 
Nudge texting direct to 
students, interventions 
and challenges, links with 
home and rewards.   

Utilise designated POD 
areas to support students. 

The Department for Education (DfE) 
guidance has been informed by 
engagement with schools that have 
significantly reduced persistent 
absence levels. 

 

 

3 & 4 and 1 & 2 

Wellbeing and 
engagement  

Designated Pastoral 
Manager working with 
identified disadvantaged 
students. Offering 
emotional support, 
practical interventions 
such as managed 
timetables and working 
with the families to 
ensure best outcomes 
and improve overall 
engagement and 
attendance.  

Also including 
personalised counselling 
and wellbeing/emotional 
support for students on a 
needs basis from in-
house and external 
sources. 

Whilst research and evidence is limited 
and shows only a moderate impact on 
attainment, Maslow’s Hierarchy of 
Needs states that we must establish 
the physiological and emotional 

requirements before we can develop 
the self-actualisation and esteem. Our 
observations and student voice 
indicate that value is added in 
promoting a positivity towards school, 
which encourages greater engagement 
in learning. 

Students benefit from a positive role 
model and relationship with a trusted 
adult, which builds confidence and 
develops resilience and self-esteem, or 
raises aspirations.  The links between 
school and home are also 
strengthened. 

 

 

4, 3 & 5 and 1 & 2 

Develop a programme of 
support for students 
struggling/who find it a 
challenge to access the 
curriculum within the 
boundaries/constraints of 
the school timetable and 
to help improve self-
regulation and 
successfully reintegrate 
into the classroom, as 

EEF Improving Behaviour in Schools 

 

Both targeted interventions and univer-
sal approaches have positive overall ef-
fects (+ 4 months).  Schools should 
consider the appropriate combination of 
behaviour approaches to reduce overall 
disruption and provide tailored support 
where required. 

5, 4 & 3 and 1 & 2 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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well as reducing internal 
and fixed term 
suspensions. 

 

Cognitive behavioural 
therapy (CBT) 
intervention for specific 
pupils who require 
support with regulating 
their behaviour and 
emotions. 

There is evidence across a range of dif-
ferent interventions with highest im-
pacts for approaches that focus on self- 
management or role-play and rehearsal 

 

There is evidence to suggest that CBT 
can have a high impact on risk behav-
iours and behavioural difficulties: 

Cognitive Behavioural Therapy - Youth 
Endowment Fund 

Enrichment and 
engagement 

Subject Support –
initiatives and resources 
to ensure seamless 
participation of 
disadvantaged students. 

To provide 
opportunities/experiences 
for disadvantaged 
students in line with their 
peers, to maximise 
cultural capital. 

Uniform, transport and 
other pastoral support. 

It is our intended aim to support our 
students to become well-rounded 
young people, whatever their 
background or the challenges they 
may face and to prioritise their 
participation and provide where 
required. Funded resources for 
curriculum involvement i.e. art 
materials, food tech ingredients and 
trips and music lessons for wider 
benefits. Funded uniform and 
academic equipment and resources, 
can also remove barriers and 
maximise a students’ access to 
learning.  The Education Endowment 
Foundation (EEF) toolkit findings state 
that learners can make 3 months 
progress through participating in arts 
which can have a positive impact on 
academic outcomes in other areas of 
the curriculum. 

3, 4 & 5 and 1 & 2 

 

Total budgeted cost: £243,888  

https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Year on year results for our students eligible for PP are detailed below: 

 2019/20 

(CA)  

2020/21 

(TA) 

2021/22 

(Exam) 

Progress 8 +0.55 -0.11 -0.27 

Ebacc entry  14% 21.95% 12.25% 

Attainment 8 47.16 49.02 45.5 

Percentage of Grade 5+ in 
English and Maths 

43% 59% 35% 

Davison results for students eligible for PP remain significantly above the national averages for 

Attainment 8 (37) and % English & Maths (Grade 5+) (29%). 

Overall attendance for disadvantaged learners in 2021/22 was 87.58% vs whole school 91.86%, 

this was lower than in the previous years and significantly impacted by 17 students who came 

off role in year, 6 of whom had attendance below 25%. Seven students, two of whom were in-

year transfers, were persistent non-attenders; attendance being affected by mental health and 

school refusing.  Appropriate actions were put in place for all, both in-school and including           

external help and support and Pupil Entitlement referrals. 

The Remote Learning Co-ordinator supported students medically unable to attend school, which 

included disadvantaged students; liaising with teachers to provide work and maintain 

engagement and progress. One Year 11 student completed their high school education and took 

some GCSEs, another sadly did not and this impacted the overall outcome of the 2021/22 cohort. 

Attendance had a significant impact on the outcomes of our disadvantaged students, with those 

achieving above 90% attendance, attaining an overall P8 score of 0.14.  Supporting the attend-

ance of our disadvantaged students remains a key focus of our current plan, which has been 

updated with ‘new’ initiatives. We will continue to utilise PP funding to support student’s wellbe-

ing and mental health, with some of our disadvantaged students continuing to be acutely affected 

by the pandemic and prolonged school closures.  

The number of students eligible for PP who were suspended from school proportionately ex-

ceeded non-disadvantaged students – work placements and external alternative provisions were 

put in place to support students to improve their resilience, self-esteem and encourage sociali-

sation. We are looking to develop an in-house programme of support to prevent escalation of 

behaviour, alongside external alternative provisions. 
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The implementation of activities across the three tiers of Teaching, Targeted and Wider, are part 

of a 3-year strategy for our school. Teaching and Learning strands were enhanced to explicitly 

support disadvantaged learners and teachers will be further supported to use a range of strate-

gies for maximum impact. Subject Leaders embraced creating Department Plans and schemes 

of work with a clear focus on diminishing the difference and early intervention.  

Students in both KS3 and KS4 received targeted small group English and Maths support, which 

we will continue, with student voice collaborating the benefits of greater confidence and better 

overall understanding, improved progress and exam techniques. 

Focused CPD and learning walks supported the initial development of a specific Reading policy, 

the implementation of classroom strategies and considered the engagement in reading activities 

within lessons. A variety of Departments also focused on subject specific vocabulary and ex-

panding wider reading.  Work that will continue to be enhanced. 

Key stakeholders attended metacognitive and feedback deep dive courses which will be deliv-

ered to a wider audience. 

Dedicated FROG pages signposted all staff to better know and understand our disadvantaged 

students and factors that can influence their capacity to learn. Promoting the importance of pos-

itive relationships to enable them to thrive, flourish and achieve.  
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being funded 

by pupil premium. That will include:  

• ensuring students are not digitally disadvantaged - by device and home connection 

• Maths Department – over staffing, extra/additional hours focus on supporting the pro-

gress of disadvantaged students 

• priority referrals for small group subject tutoring via Davison Tutoring Programme (DTP) 

• priority given to supporting disadvantaged students via the DTP targeted reading 

scheme, providing additional help to comprehend texts and address the vocabulary gap 

• Governor engagement and challenge 

• Training delivered to university trainees. 

• Extend the work being undertaken with Primary Partners, especially around transition. 

• signposting for wellbeing support for students with mental health and wellbeing issues to 

external agencies, many of whom are disadvantaged 

• Careers Leader ensures priority for personal careers advice and guidance and access to 

post 16 option choices  

• designated Sapphire POD to provide a safe space, where students receive the time and 

support they need and feel looked after and cared for. 

Planning, implementation, and evaluation 

We continue to review our Pupil Premium Strategy to ensure a consistent and robust whole 

school approach to supporting our disadvantaged students: 

• strategically reviewing and evaluating data, including student voice  

• utilising The Education Endowment Foundation’s (EEF’s) guidance to help us develop 

and implement our strategy, together with other research evidence to support our ap-

proaches/activities 

• the undertaking of an internal ‘deep dive’ of 15 key elements of our PP offer, the outcome 

of which is driving our whole school approach  

• our Pupil Premium Strategy is discussed and reviewed as a Senior Leadership team to 

ensure our strategies are being implemented and adopted by all 

• Senior Leadership are championing with Subject Leaders our commitment to embed 

‘through the lens of the disadvantaged student’ in our approaches for maximum impact 

• We have formed a school link with The Frances Bardsley Academy for Girls and “Ad-

dressing the needs of disadvantaged students” is one of the key 5 pillars. 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

